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Institution Information

Name of Institution: Missouri Southern State University
Institution/Program Type: Traditional
Academic Year: 2012-13
State: Missouri

Address: 3950 East Newman Road

Joplin, MO, 64801

Contact Name: Ms. Sheila Damer
Phone: 417-659-4318
Email: damer-s@mssu.edu

Is your institution a member of an HEA Title Il Teacher Quality Partnership (TQP) grant awarded by the U.S. Department of Education?
(http://www2.ed.gov/about/offices/list/oii/tqp/index.html)

No
If yes, provide the following:
Award year:
Grantee name:
Project name:
Grant number:
List partner districts/LEAs:
List other partners:
Project Type:
Section l.a Program Information

List each teacher preparation programincluded in your traditional route. Indicate if your program or programs participate in a Teacher Quality Partnership Grant awarded
by the U.S. Department of Education as described at http://www2.ed.gov/about/offices/list/oii/tqp/index.htmL

Teacher Quality
Teacher Preparation Programs Partnership Grant
Member?

Artl-12 No
Art -9 No
Biology 9-12 No
Business Education 9-12 No
Business Education 5-9 No
Chemistry 9-12 No
Early Childhood Education B-3 No
Elementary Education 1-6 No
English9-12 No
Er;glish For Spealkers Of Other Languages K- No
1

https:/title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014 4/15/2014



General Science 5-9 No
German K-12 No
Language Arts 5-9 No
Mathematics 5-9 No
Mathematics 9-12 No
Mild/Moderate: Cross Categorical K-12 No
Music - Instrumental K-12 No
Music - Vocal K-12 No
Physical Education K-12 No
Physics 9-12 No
Social Science 5-9 No
Social Science 9-12 No
Spanish K-12 No
Speech And Theatre 5-9 No
Speech And Theatre 9-12 No
Technology And Engineering 5-9 No
Technology And Engineering 9-12 No
Unified Science: Biology 9-12 No
Unified Science: Chemistry 9-12 No
Unified Science: Physics 9-12 No
Total number of teacher preparation programs: 31

Section I.b Admissions

Indicate when students are formally admitted into your initial teacher certification program:

Junior year

Does your initial teacher certification program conditionally admit students?

Yes

Provide a link to your website where additional information about admissions requirements can be found:

http://www.mssu.edu/academics/education/teacher/index.php

Please provide any additional comments about or exceptions to the admissions information provided above:

The information regarding the Missouri Southern Teacher Education program can be found at the departmental web site:

http://www.mssu.edu/academics/education/.

Section |.b Undergraduate Requirements

Please provide the following information about your teacher preparation program's entry and exit requirements. (8205 (a)(1)C)i)

Are there initial teacher certification programs at the undergraduate level?

Yes
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If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the Undergraduate level.

Element Required for Entry | Required for Exit
Transcript Yes Yes
Fingerprint check No Yes
Background check Yes Yes
Minimum number of courses/credits/semester hours completed Yes Yes
Minimum GPA Yes Yes
Minimum GPA in content area coursework Yes Yes
Minimum GPA in professional education coursework Yes Yes
Minimum ACT score Yes No
Minimum SAT score No No
Minimum basic skills test score Yes No
Subject area/academic content test or other subject matter verification No Yes
Recommendation(s) Yes No
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Interview

No

Yes

Other

Data not reported

Data not reported

What s the minimum GPA required for admission into the program?

2.75

What was the median GPA of individuals accepted into the program in academic year 2012-13

336
What is the minimum GPA required for completing the program?

2.75

What was the median GPA of individuals completing the programin academic year 2012-13

3.51

Please provide any additional comments about the information provided above:

Section I.b Postgraduate Requirements

Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C}{i))

Are there initial teacher certification programs at the postgraduate level?

No
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If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the Postgraduate level.

Element

Required for Entry

Required for Exit

Transcript

Data not reported

Data not reported

Fingerprint check

Data not reported

Data not reported

Background check

Data not reported

Data not reported

Minimum number of courses/credits/semester hours completed

Data not reported

Data not reported

Minimum GPA

Data not reported

Data not reported

Minimum GPA in content area coursework

Data not reported

Data not reported

Minimum GPA in professional education coursework

Data not reported

Data not reported

Minimum ACT score

Data not reported

Data not reported

Minimum SAT score

Data not reported

Data not reported

Minimum basic skills test score

Data not reported

Data not reported

Subject area/academic content test or other subject matter verification

Data not reported

Data not reported

Recommendation(s)

Data not reported

Data not reported

Essay or personal statement

Data not reported

Data not reported

Interview

Data not reported

Data not reported

Other

Data not reported

Data not reported

What is the minimum GPA required for admission into the program?

What was the median GPA of individuals accepted into the program in academic year 2012-13

What s the minimum GPA required for completing the program?

What was the median GPA of individuals completing the programin academic year 2012-13

Please provide any additional comments about the information provided above:

Section l.c Enrollment

Provide the number of students in the teacher preparation program in the following categories. Note that you must report on the number of students by ethnicity and
race separately. Individuals who are non-Hispanic/Latino will be reported in one of the race categories. Also note that individuals can belong to one or more racial

groups, so the sum of the members of each racial category may not necessarily add up to the total number of students enrolled.

For the purpose of Title Il reporting, an enrolled student is defined as a student who has been admitted to a teacher preparation program, but who has not completed the
program during the academic year being reported. An individual who completed the program during the academic year being reported is counted as a program completer

and notan enrolled student.

Additional guidance on reporting race and ethnicity data.

ITo[al number of students enrolled in 2012-13: ]88 I
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Unduplicated number of females enrolled in 2012-13:|79

2012-13 |Number enrolled
Ethnicity
Hispanic/Latino of any race: I 0
Race
American Indian or Alaska Native: 1
Asian: 2
Black or African American: 3
Native Hawaiian or Other Pacific Islander: 1
White: 78
Two or more races: 3

Section .d Supervised Clinical Experience

Provide the following information about supervised clinical experience in 2012-13.

Average number of clock hours of supervised clinical experience required prior to student teaching 64
Average number of clock hours required for student teaching 640
Average number of clock hours required for mentoring/induction support 0
Number of full-time equivalent faculty supervising clinical experience during this academic year 19
Number of adjunct faculty supervising clinical experience during this academic year (IHE and PreK-12 staff)| 235
Number of students in supervised clinical experience during this academic year 195

Please provide any additional information about or descriptions of the supervised clinical experiences:

Beginning with the fall 2010 semester the student teaching clinical experience was extended to 17 weeks.

Section l.e Teachers Prepared by Subject Area
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Please provide the number of teachers prepared by subject area for academic year 2012-13. For the purposes of this section, number prepared means the number of
program completers. "Subject area" refers to the subject area(s) an individual has been prepared to teach. Anindividual can be counted in more than one subject area. If

no individuals were prepared in a particular subject area, please leave that cell blank. {§205(b)(1){H))

Subject Area Number Prepared

Education - General

Teacher Education - Special Education 3
Teacher Education - Early Childhood Education 3
Teacher Education - Elementary Education 56
Teacher Education - Junior High/Intermediate/Middle School Education 9
Teacher Education - Secondary Education 19
Teacher Education - Multiple Levels 17

Teacher Education - Agriculture

Teacher Education - Art &
Teacher Education - Business 1
Teacher Education - English/Language Arts 9
Teacher Education - Foreign Language 1
Teacher Education - Health

Teacher Education - Family and Consumer Sciences/Home Economics

Teacher Education - Technology Teacher Education/Industrial Arts

Teacher Education - Mathematics 6
Teacher Education - Music 1
Teacher Education - Physical Education and Coaching 11
Teacher Education - Reading

Teacher Education - Science Teacher Education/General Science 1
Teacher Education - Social Science 8

Teacher Education - Social Studies

Teacher Education - Technical Education
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Teacher Education - Biology

Teacher Education - Chemistry

Teacher Education - Drama and Dance

Teacher Education - French

Teacher Education - German

Teacher Education- History

Teacher Education - Physics

Teacher Education - Spanish

Teacher Education - Speech

Teacher Education - Geography

Teacher Education - Latin

Teacher Education - Psychology

Teacher Education - Earth Science

Teacher Education - English as a Second Language

Teacher Education - Bilingual, Multilingual, and Multicultural Education

Education - Other
Specify:

Section L.e Teachers Prepared by Academic Major
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Please provide the number of teachers prepared by academic major for academic year 2012-13. For the purposes of this section, number prepared means the number of
program completers. "Academic major” refers to the actual major(s) declared by the program completer. An individual can be counted in more than one academic major.

If no individuals were prepared in a particular academic major, please leave that cell blank. (5205(b){1)(H))

Academic Major Number Prepared
Education - General
Teacher Education - Special Education 3
Teacher Education - Early Childhood Education 3
Teacher Education - Elementary Education 56
Teacher Education - Junior High/Intermediate/Middle School Education 9
Teacher Education - Secondary Education 20
Teacher Education - Agriculture
Teacher Education - Art 4
Teacher Education - Business 1
Teacher Education - English/Language Arts 9
Teacher Education - Foreign Language 1
Teacher Education - Health
Teacher Education - Family and Consumer Sciences/Home Economics
Teacher Education - Technology Teacher Education/Industrial Arts
Teacher Education - Mathematics 6
Teacher Education - Music 1
Teacher Education - Physical Education and Coaching 11
Teacher Education - Reading
Teacher Education - Science 1
Teacher Education - Social Science
Teacher Education - Social Studies 8
Teacher Education - Technical Education
Teacher Education - Computer Science
Teacher Education - Biology 1
Teacher Education - Chemistry
Teacher Education - Drama and Dance 1

Teacher Education - French

Teacher Education - German

Teacher Education - History
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Teacher Education - Spanish 1

Teacher Education - Speech 1

Teacher Education - Geography

Teacher Education - Latin

Teacher Education - Psychology

Teacher Education - Earth Science

Teacher Education - English as a Second Language 1

Teacher Education - Bilingual, Multilingual, and Multicultural Education

Education - Curriculum and Instruction

Education - Social and Philosophical Foundations of Education

Liberal Arts/Humanities

Psychology

Social Sciences

Anthropology

Economics

Geography and Cartography

Political Science and Government

Sociology

Visual and Performing Arts

History

Foreign Languages

Family and Consumer Sciences/Human Sciences

English Language/Literature

Philosophy and Religious Studies

Agriculture

Communication or Journaltism

Engineering

Biology

Mathematics and Statistics

Physical Sciences

Astronomy and Astrophysics

Atmospheric Sciences and Meteorology

Chemistry

Geological and Earth Sciences/Geosciences

Physics

Business/Business Administration/Accounting

Computer and Information Sciences

Other
Specify:

Section L.f Program Completers

Provide the total number of teacher preparation program completers in each of the following academic years:
2012-13:102

2011-12:116

2010-11: 137

Section Il Annual Goals - Mathematics

Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing professional development
programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this Act, shall set annual quantifiable goals for
increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary or by the state educational agency, including mathematics,
science, special education, and instruction of limited English proficient students. (§205(a){1)(A)(ii). §206(a))

Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html
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Academic year 2012-13

Did your program prepare teachers in mathematicsin 2012-13?

Yes

How many prospective teachers did your program plan to add in mathematics in 2012-13?

3

Did your program meet the goal for prospective teachers set in mathematics in 2012-13?

Yes

Description of strategies used to achieve goal, if applicable:

1. Addition of single middle school math certification beginning the fall of 2010.

2. Continued offering a Math anxiety course.

3. Reduction in hours for degree programs.

4. Received the TEACH grant for students seeking Math certification beginning the fall of 2011.

Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:
1. Increased marketing through College Fairs and Community Colleges.

2. Target entering students with high math ability to advise them to consider math education. Includes the targeting of freshman and transfer studtents.
3. Departmental and campus committee meetings with faculty staff; colleagues, and pk-12 partners to review data and discuss options.
4. On going review of data to monitor strategies implemented and engage in program improvement.
Provide any additional comments, exceptions and explanations below:

The addition of a single certification middle school math degree has had the mostimpact.

Academic year 2013-14

Is your program preparing teachers in mathematics in 2013-147

Yes

How many prospective teachers did your program plan to add in mathematics in 2013-14?

3

Provide any additional comments, exceptions and explanations below:

Teacher Education Discovery day for prospective freshmen and transfer students thatidentifies the importance of majoring in a high need area.
Academic year 2014-15

Will your program prepare teachers in mathematics in 2014-15?

Yes

How many prospective teachers does your program plan to add in mathematics in 2014-15?

3

Provide any additional comments, exceptions and explanations below:

Section Il Annual Goals - Science

Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing professional development
programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this Act, shall set annual qua ntifiable goals for
increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary or by the state educational agency, including mathematics,
science, special education, and instruction of limited English proficient students. (5205(a){1)(A)(ii), 5206(a))

Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.htmL

Please provide the information below about your program's goals to increase the number of prospective teachers in science in each of three academic years.
Academic year 2012-13

Did your program prepare teachers in science in 2012-13?

Yes

How many prospective teachers did your program plan to add in science in 2012-13?
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Did your program meet the goal for prospective teachers set in science in 2012-13?

Yes

Description of strategies used to achieve goal, if applicable:

1. Addition of single middle school science certification beginning the fall of 2010.

2. Reduction in hours for the degree program.

3. Received the TEACH grant for science degree programs beginning the fall of 2011,

Description of steps to improve performance in meeting goal or lessons learmned in meeting goal, if applicable:

1. Increased marketing through College Fairs and Community Colleges.

2. Target entering students with high science ability to advise them to consider science education. Includes the targeting of freshman and transfer studtents.
2. Departmental and campus committee meetings with faculty staff, colleagues, and pk-12 partners to review data and discuss options.
Provide any additional comments, exceptions and explanations below:

The addition of the Middle School Science single certification area during the 2010-2011 school is expected to impact the number of Science majors.
Academic year 2013-14

Is your program preparing teachers in science in 2013-14?

Yes

How many prospective teachers did your program plan to add in science in 2013-14?

2

Provide any additional comments, exceptions and explanations below:

Academic year 2014-15

Will your program prepare teachers in science in 2014-15?

Yes

How many prospective teachers does your program plan to add in science in 2014-15?

2

Provide any additional comments, exceptions and explanations below:

Section Il Annual Goals - Special Education

Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing professional development
programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this Act, shall set annual quantifiable goals for
increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary or by the state educational agency, including mathematics,
science, special education, and instruction of limited English proficient students. (5205(a)(1)(A)ii), §206(a))

Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.htmL
Please provide the information below about your program's goals to increase the number of prospective teachers in special educationin each of three academic years.
Academic year 2012-13

Did your program prepare teachers in special education in 2012-13?

Yes

How many prospective teachers did your program plan to add in special education in 2012-13?

2

Did your program meet the goal for prospective teachers set in special educationin 2012-13?

Yes

Description of strategies used to achieve goal, if applicable:

1. Reduction in the number of hours for the degree program.

2. Targeted area in recruitment presentations for freshmen and transfer students.

3. Addition of the TEACH grant beginning the fall of 2011.

Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:
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2. Research, discuss incentives that can be offered to increase the number of students pursuing special education as a course of study.

3. Counsel students to take the additional courses as area schools are in need of special education teachers who posess the coursework and increased knowledge in
working with special needs students.

Provide any additional comments, exceptions and explanations below:

In Missouri, Special Education is an area that can be added by testing once candidates are certified in an initial area. Once certified several our program cornpleters
add this certification area.

Academic year 2013-14

Is your program preparing teachers in special educationin 2013-147

Yes

How many prospective teachers did your program plan to add in spedal education in 2013-14?
2

Provide any additional comments, exceptions and explanations below:

Joined the Southwest Center for Educational Excellence Special Education SIG. Attended the state CEEDAR meeting to focus special education strategies into regular
education.

Academic year 2014-15

Will your program prepare teachers in special educationin 2014-15?

Yes

How many prospective teachers does your program plan to add in special educationin 2014-15?
2

Provide any additional comments, exceptions and explanations below:

Section Il Annual Goals - Instruction of Limited English Proficient Students

Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing professional development
programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under this Act, shall set annual quantifiable goals for
increasing the number of prospective teachers trained in teacher shortage areas designated by the Secretary or by the state educational agency, including mathematics,
science, special education, and instruction of limited English proficient students. (§205(a)(1){A)(ii), §206(a))

Information about teacher shortage areas can be found at http://www2.ed.gov/about/offices/list/ope/pol/tsa.html

Please provide the information below about your program's goals to increase the number of prospective teachers in instruction of limited English proficient students in
each of three academic years.

Academic year 2012-13

Did your program prepare teachers in instruction of limited English proficient students in 2012-13?

Yes

How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2012-13?

2

Did your program meet the goal for prospective teachers set in instruction of limited English proficient students in 2012-13?

No

Description of strategies used to achieve goal, if applicable:

1. Continuation of Project 5.P.E.A.I (Speaking Proficiently-Enables All KKids) to better prepare and attract candidates to this degree/certification area.
2. Recruiting presentation component by teacher education transfer advisor and Project SPEAK facilitator.

Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:

1. Departmental and campus committee meetings with faculty, staff, colleagues, and Pk-12 partners to review data and discuss options.
2.Research/discuss incentives that can be offered to increase the number of students pursuing ESOL education as a course of study.
Provide any additional comments, exceptions and explanations below:

During the fall of 2011, the spring of 2012, and the summer of 2012, Project Speak had 31 program completers. The 31 program compieters were comprised of
certified teachers returning to obtain this additional certification and teacher education candidates who would not complete the initial program unti1 the 2012-2013
or 2013-2014 school years.

Academic year 2013-14
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Yes

How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2013-14?

2

Provide any additional comments, exceptions and explanations below:

Academic year 2014-15

Will your program prepare teachers in instruction of limited English proficient studentsin 2014-157?

Yes

How many prospective teachers does your program plan to add in instruction of limited English proficient students in 2014-15?
2

Provide any additional comments, exceptions and explanations below:

Section Il Assurances

Please certify that your institution is in compliance with the following assurances. (§205(a){1)(A)(iii), §206(b)) Note: Be prepared to provide decumentation and evidence
for your responses, when requested, to support the following assurances.

Preparation responds to the identified needs of the local educational agendies or States where the program completers are likely to teach, based on past hiring and
recruitment trends.
Yes

Preparation is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom.
Yes

Prospective special education teachers are prepared in core academic subjects and to instructin core academic subjects.
Yes

Prospective general education teachers are prepared to provide instruction to students with disabilities.
Yes

Prospective general education teachers are prepared to provide instruction to limited English proficient students.
Yes

Prospective general education teachers are prepared to provide instruction to students from low-income families.
Yes

Prospective teachers are prepared to effectively teach in urban and rural schools, as applicable.
Yes

Describe your institution’s most successful strategies in meeting the assurances listed above:

Training provided to prospective teachers responds to the identified needs of the local educational agencies or States where the institution’s graduates are likely to
teach, based on past hiring and recruitment trends. Yes

Departmental and campus committee meetings with unit administration and pk-12 partners to review data and discuss school district needs and feedback.
Ongoing review of data to menitor and engage in program improvement at the content area and departmental level.

Prospective teachers participate in Student Teaching Seminars that address Critical Issues such as diversity, legal and ethical issues, differentiated instruction, and
current issues related to the experiences of the prospective teachers in the field.

Training provided to prospective teachers is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom. Yes

Departmental and campus committee meetings with unit administration, faculty, staff, campus content area colleagues and pk-12 partners to review data and discuss
content area program needs and feedback. Partnerships between area school districts and the addition of a Math practicum were the results of ongoing discussion
between PK-12 and Higher Ed that linked practice to school needs.

Ongoing program improvement (curricular, instructional, and technology) by department faculty, staff, and administration.

Prospective special education teachers receive coursework in core academic subjects and receive training in providing instruction in core academic subjects. Yes
Content area course sequence for the special education degree/endorsement.

Content and structure of the junior block component (EDUC 432, EDUC 321,and EDUC 423):

Educ 321 - Microteaching (2 hrs. cr.): A required part of Education 329. Short teaching episodes are prepared, taught, and analyzed via video-tape. The basic concern
is with the demonstration of effective teaching skills as enumerated in the outline. Must be taken concurrently with Educ 329 and Educ 423.

Educ 329 - Pedagogical Theory, Methods and Practices (4 hrs. cr.): Examines the theoretical basis for the decision making model of the teacher education program.
Provides the methodological basis for making pedagogical decisions concerning lesson design, identification of learning styles, and assessment techniques.
Microteaching provides an opportunity to practice methods and techniques for teaching, Thirty-two hours of junior internship in the elementary, middle, and
secondary school classroom provides an opportunity to refine theory into practical applications. Must be taken concurrently with Educ 321 and Educ 423. Any off
campus offerings require instructor’s permission prior to enroliment.
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approach to behavior and classroom management. How to prevent discipline problems, what to do when problems occur, and what to do to decrease the possibility of
problems recurring. Must be taken concurrently with Educ 329 and Educ 321.

General education teachers receive training in providing instruction to children with disabilities. Yes
Degree requirements for all program completers - either EDUC 302 (The Exceptional Child) or EDUC 304 (The Exceptional Student):

Educ 302 (F, S, Demand) 2 hrs. cr.: The Exceptional Child - This course is designed for 5-9 Middle School, K-12 Physical Education, and 9-12 Secondary majors and will
include a series of awareness experiences dealing with the added complexities an exceptional student presents to a regular classroom teacher. This course
emphasizes methods of meeting the diverse educational needs of today's secondary students through techniques of teaching, unit construction, and daily planning.
Includes characteristics of the exceptional student, resources in the community, and legislation that determines school policy.

Educ 304 (F, S, Demand) 3 hrs. cr.: The Exceptional Student - This course is designed for 1-6 Elementary, 5-9 Middle School, and K-12 Art, Music, Foreign Language, ECE,
TESOL, and Special Education majors. It includes an introduction to the five areas of mild/moderate disabilities: learning disabled, mentally handicapped, behavior
disordered, physically disabled, and other health impaired. A series of awareness experiences dealing with the added complexities an exceptional child presents to K-
12 regular and special education teachers. This course emphasizes methods of meeting the diverse educational needs of today’s K-12 students through techniques of
teaching, unit construction, and daily planning. Includes characteristics of the exceptional child, resources in the community, and legislation which determines school
policy. Required for 1-6 Elementary, and K-12 Art, Music, Foreign Language, ECE, TESOL, and Special Education majors.

General education teachers receive training in providing instruction to limited English proficient students. Yes - No

Components of the aforementioned EDUC 302, EDUC 304, and EDUC 329 courses as well as presentations by teacher education and pk-12 instructional and
administrative experts.

General education teachers receive training in providing instruction to children from low-income families. Yes

Components of the aforementioned EDUC 329 course, presentations by teacher education and pk-12 instructional/administrative experts, and the Teacher Work
Sample (TWS). In order to document that MSSU teacher candidates accurately assess and analyze student learning, make appropriate adjustments to instruction,
monitor student learning, and have a positive effect on learning for all students, the faculty surveyed teacher work samples from other institutions and studied the
documents from Renaissance Partnership for Improving Teacher Quality which developed the TWS approach to documenting I(-12 student learning. Faculty
incorporated the seven Teacher Work Sample Standards into the design of the MSSU Teacher Worl Sample. The MSSU Teacher Work Sample Scoring Rubric is divided
into seven sections aligned with the seven TWS standards and components of the TWS: . Contextual Factors, Il.5tudent Learning Goals/Objectives, Ill. Assessment
Plan, IV.Design for Instructional Sequence, V. Instructional Decision-Making, VI.Analysis of Learning Results, and VII. The TWS is standards-based instructional
sequence; employ decision-making processes that continuously search for the most appropriate fit among the various aspects of instructional context, subject matter
knowledge, and repertoire of appropriate instructional strategies and procedures; document student performance; and then reflect on the effects of his/her
instruction on student learning. The Teacher Work Sample is aligned with the MoSTEP Quality Indicators, completed during student teaching, and evaluated by full
time faculty advisors. The levels on the scoring rubric are Deficient =1, Acceptable = 2, Proficient = 3. A composite score of at least 80% or 53 of 66 points is
considered acceptable. Any section with a Deficient rating must be rewritten and resubmitted before creditis given for the Teacher Work Sample. The first four
sections of the TWS require pedagogical knowledge specific to the content areas—contextual factors, state, and national standards; assessment techniques; lesson
planning; use of technology; and teaching methods applicable to a specific content area. Every mean score exceeds the Acceptable level. These data validate that
candidates have the pedagogical content knowledge and skills required in their respective certification areas.

Prospective teachers receive training on how to effectively teach in urban and rural schools, as applicable. Yes

The aforementioned courses and components of the teacher education program as well as the clinical and field experience component whereby students engage ina
diversity experience to learn more about classrooms and settings other than those from their sending community or personal/professional experience.

Section lll Assessment Pass Rates

Assessment code - Assessment name Number| Avg. |Number|Pass
Test Company taking |scaled| passing| rate
Group tests | score | tests | (%)
ETS0134 -ART CONTENT KNOWLEDGE 1l 3

Educational Testing Service (ETS)
All program completers, 2012-13

ETS0235 -BIOLOGY CONTENT KNOWLEDGE 1
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0101 -BUSINESS ED CONTENT KNOWLEDGE 1
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0011 -ELEM ED CURR INSTRUC ASSESSMENT 23| 177 21| 91
Educational Testing Service (ETS)
Other enrolled students

ETS0011 -ELEM ED CURR INSTRUC ASSESSMENT 56| 179 56 |100
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0041 -ENG LANG LIT COMP CONTENT KNOWLEDGE 1
Educational Testing Service (ETS)
Other enrolled students

ETS0041 -ENG LANG LIT COMP CONTENT KNOWLEDGE 9
Educational Testing Service (ETS)
All program completers, 2012-13
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Educational Testing Service (ETS)
Other enrolled students

ETS0069 -MIDDLE SCHOOL MATHEMATICS 6
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0439 -MIDDLE SCHOOL SCIENCE 2
Educational Testing Service (ETS)
Other enrolled students

ETS0439 -MIDDLE SCHOOL SCIENCE 1
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0089 -MIDDLE SCHOOL SOCIAL STUDIES 3
Educational Testing Service (ETS)
Other enrolled students

ETS0089 -MIDDLE SCHOOL SOCIAL STUDIES 2
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0114 -MUSIC CONTENT & INSTRUCTION 4
Educational Testing Service (ETS)
Other enrolled students

ETS0113 -MUSIC CONTENT KNOWLEDGE 2
Educational Testing Service (ETS)
Other enrolled students

ETS0113 -MUSIC CONTENT KNOWLEDGE 1
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0091 -PHYSICAL ED CONTENT KNOWLEDGE 2
Educational Testing Service (ETS)
Other enrolled students

ETS0091 -PHYSICAL ED CONTENT KNOWLEDGE 11| 160 11 100
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0081 -SOCIAL STUDIES CONTENT KNOWLEDGE 4
Educational Testing Service (ETS)
Other enrolled students

ETS0081 -SOCIAL STUDIES CONTENT KNOWLEDGE 8
Educational Testing Service (ETS)
All program completers, 2012-13
ETS5195 -SPANISH WORLD LANGUAGE (CD) 1
Educational Testing Service (ETS)
Other enrolled students

ETS5195 -SPANISH WORLD LANGUAGE (CD) 1
Educational Testing Service (ETS)
All program completers, 2012-13
ETS0221 -SPEECH COMMUNICATIONS 1
Educational Testing Service (ETS)
All program completers, 2012-13

Section lll Summary Pass Rates

Number|Number| Pass
Group taking | passing | rate
tests | tests | (%)

All program completers, 2012-13 102 102 |100

Section IV Low-Performing
Provide the following information about the approval or accreditation of your teacher preparation program.

Is your teacher preparation program currently approved or accredited?
Yes

If yes, please specify the organization(s) that approved or accredited your program:
State
NCATE
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No

Section V Use of Technology

Provide the following information about the use of technology in your teacher preparation program. Please note that choosing 'yes' indicates that your teacher
preparation program would be able to provide evidence upon request.

Does your program prepare teachers to:

+ integrate technology effectively into curricula and instruction

. :2 technology effectively to collect data to improve teaching and learning

. Iz: technology effectively to manage data to improve teaching and learning
Ye

. us; technology effectively to analyze data to improve teaching and learning
Yes

Provide a description of the evidence that your program uses to show that it prepares teachers to integrate technology effectively into curricula and instruction, and to
use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of increasing student academic achievement.
Include a description of the evidence your program uses to show that it prepares teachers to use the principles of universal design for leamning, as applicable. Include
planning activities and a timeline if any of the four elements listed above are not currently in place.

The MSSU Teacher Education Program considers technology a very important component of professional and pedagogical knowledge and skills. Teacher candidates
are required to complete EDUC 301 Technology in Education prior to student teaching. Most candidates complete the course before tentative admission te the
Teacher Education Program. In EDUC 321 Microteaching candidates are required to demonstrate effective use of technology, including Smartboard, to support lesson
objectives. All methods courses require candidates to demonstrate that they can effectively integrate technology into lesson plans. The MSSU Lesson Plan requires
candidates to document use of technology in each lesson plan. The portfolio requirement for graduation is electronic. Candidates must have the informational and
instructional technological tools and skills to successfully complete the portfolio. The artifact and reflection submitted by candidates for Quality Indicator 11 is
completed in EDUC 301 and is a multimedia project designed to support a learning objective. The projectitself is evaluated by course instructors using the three-
level Multimedia Presentation Rubric. The mean scores for Quality Indicator 11 on the electronic portfolio presented show a high level of quality above 85.75 % for
all semesters of data.

Content and structure of the junior block component (EDUC 432, EDUC 321,and EDUC 423):

Educ 321 - Microteaching (2 hrs. cr.): A required part of Education 329. Short teaching episodes are prepared, taught, and analyzed via video-tape. The basic concern
is with the demonstration of effective teaching skills as enumerated in the outline. Must be taken concurrently with Educ 329 and Educ 423.

Educ 329 - Pedagogical Theory, Methods and Practices (4 hrs. cr.): Examines the theoretical basis for the decision making model of the teacher education program.
Provides the methodological basis for making pedagogical decisions concerning lesson design, identification of learning styles, and assessment techniques.
Microteaching provides an opportunity to practice methods and techniques for teaching. Thirty-two hours of junior internship in the elementary, middle, and
secondary school classroom provides an opportunity to refine theory into practical applications. Must be taken concurrently with Educ 321 and Educ 423. Any off
campus offerings require instructor's permission prior to enrollment.

Educ 423 - Classroom Management (2 hrs. cr.): Classroom Management introduces concepts, skills, and models for developing a personalized three-dimensional
approach to behavior and classroom management. How to prevent discipline problems, what to do when problems occur, and what to do to decrease the possibility of
problems recurring. Must be taken concurrently with Educ 329 and Educ 321.

Components of the aforementioned EDUC 329 course, presentations by teacher education and pk-12 instructional/administrative experts, and the Teacher Work
Sample (TWS). In order to document that MSSU teacher candidates accurately assess and analyze student learning, make appropriate adjustments to instruction,
monitor student learning, and have a positive effect on learning for all students, the faculty surveyed teacher work samples from other institutions and studied the
documents from Renaissance Partnership for Improving Teacher Quality which developed the TWS approach to documenting K-12 student learning. Faculty
incorporated the seven Teacher Work Sample Standards into the design of the MSSU Teacher Work Sample. The M55U Teacher Work Sample Scoring Rubric is divided
into seven sections aligned with the seven TWS standards and components of the TWS: |. Contextual Factors, Il.Student Learning Goals/Objectives, lll. Assessment
Plan, IV.Design for Instructional Sequence, V. Instructional Decision-Making, VI.Analysis of Learning Results, and VII. The TWS is standards-based instructionat
sequence; employ decision-making processes that continuously search for the most appropriate fit among the various aspects of instructional context, subject matter
knowledge, and repertoire of appropriate instructional strategies and procedures; document student performance; and then reflect on the effects of his/her
instruction on student learning. The Teacher Work Sample is aligned with the MoSTEP Quality Indicators, completed during student teaching, and evaluated by full
time faculty advisors. The levels on the scoring rubric are Deficient =1, Acceptable = 2, Proficient = 3. A composite score of at least 80% or 53 of 66 points is
considered acceptable. Any section with a Deficient rating must be rewritten and resubmitted before creditis given for the Teacher Work Sample. The first four
sections of the TWS require pedagogical knowledge specific to the content areas—contextual factors, state, and national standards; assessment techniques; lesson
planning; use of technology; and teaching methods applicable to a specific content area. Every mean score exceeds the Acceptable level These data validate that
candidates have the pedagogical content knowledge and skills required in their respective certification areas.

Graduate data: The state (DESE) survey for 1st year teachers and administrators validates the program. The mean score of MS5U students falls above the state average
for Quality Indicator 11 (Use of Technology).

Section VI Teacher Training

Provide the following information about your teacher preparation program. Please note that choosing 'yes' indicates that your teacher preparation program would be
able to provide evidence upon request.

Does your program prepare general education teachers to:

- teach students with disabilities effectively
Yes

https:/title2.ed.gov/Secured/DataCollection/Institution/PrintReport.aspx?Year=2014 4/15/2014



Page 14 of 18

Yes -
« teach students who are limited English proficient effectively
Yes

Provide a description of the evidence your program uses to show that it prepares general education teachers to teach students with disabilities effectively, including
training related to participation as a member of individualized education program teams, as defined in section 614(d){1)(B) of the /ndividuals with Disabilities Education
Act, and to effectively teach students who are limited English proficient. Include planning activities and a timeline if any of the three elements listed above are not
currently in place.

Content and structure of the junior block component (EDUC 432, EDUC 321,and EDUC 423):

Educ 321 - Microteaching {2 hrs. ct.): A required part of Education 329. Short teaching episodes are prepared, taught, and analyzed via video-tape. The basic concern
is with the demonstration of effective teaching skills as enumerated in the outline. Must be taken concurrently with £duc 329 and Educ 423.

Educ 329 - Pedagogical Theory, Methods and Practices {4 hrs. cr.): Examines the theoretical basis for the decision making model of the teacher education program.
Provides the methodological basis for making pedagogical decisions concerning lesson design, identification of learning styles, and assessment technigues.
Microteaching provides an opportunity to practice methods and techniques for teaching, Thirty-two hours of junior internship in the elementary, middle, and
secondary schoot classroom provides an opportunity to refine theory into practical applications. Must be taken concurrently with Educ 321 and Educ 423. Any off
campus offerings require instructor's permission prior to enroliment.

Educ 423 - Classroom Management (2 hrs, cr.): Classroom Management introduces concepts, skiils, and modets for developing a personalized three-dimensional
approach to behavior and classroom management. How to prevent discipline problems, what to do when problems occur, and what to do to decrease the possibility of
problems recurring. Must be taken concurrently with Educ 329 and Educ 321.

Degree requirements for all program completers - either EDUC 302 (The Exceptional Child) or EDUC 304 (The Exceptional Student):

Educ 302 {F, S, Demand) 2 hrs. cr.: The Exceptional Child - This course is designed for 5-9 Middle School, K-12 Physical Education, and 9-12 Secondary majors and will
include a series of awareness experiences dealing with the added complexities an excepticnal student presents to a regular classroom teacher. This course
emphasizes methods of meeting the diverse educational needs of today's secondary students through techniques of teaching, unit construction, and daily planning.
Includes characteristics of the exceptional student, resources in the community, and legislation that determines school policy.

Educ 304 (F, S, Demand) 3 hrs. cr.: The Exceptional Student - This course is designed for 1-6 Elementary, 5-9 Middle School, and K-12 Art, Music, Foreign Language, ECE,
TESOL, and Special Education majors. It includes an introduction to the five areas of mitd/moderate disabilities: learning disabled, mentally handicapped, behavior
disordered, physically disabled, and other health impaired. A series of awareness experiences dealing with the added complexities an exceptional child presents to K-
12 regular and special education teachers. This course emphasizes methods of meeting the diverse educational needs of today's K-12 students through techniques of
teaching, unit construction, and daily planning. includes characteristics of the exceptional child, resources in the community, and legislation which determines school
policy. Required for 1-6 Elementary, and K-12 Art, Music, Foreign Language, ECE, TESOL, and Special Education majors.

Components of the aforementioned EDUC 302, EDUC 304, and EDUC 329 courses as well as presentations by teacher education and pk-12 instructional and
administrative experts.

Does your program prepare special education teachers to:

» teach students with disabilities effectively
Yes

« participate as a member of individualized education program teams
Yes

« teach students who are limited English proficient effectively
Yes
