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MISSION STATEMENT OF THE UNIVERSITY 
 
Missouri Southern State University is a state-supported, comprehensive university offering 
programs leading to the bachelor’s degree and to selective master’s degrees in collaboration 
with other universities.  The University has a statewide mission in international education 
granted to MSSU by special legislation. 
 
The University’s primary goal is to offer a baccalaureate program that fosters the total 
education of each student.  Central to that mission is the strong commitment to international 
education, to the liberal arts, to professional and pre-professional programs, and to the 
complementary relationship that must exist between liberal and professional education in 
order to prepare individuals for success in careers and lifelong learning. 
 
Inherent in its international approach to undergraduate education is the University’s desire to 
prepare its students to understand world affairs, international issues, and other cultures as 
seen through their history, geography, language, literature, philosophy, economics, and 
politics.  Knowledge and understanding of other cultures of the world also promote better 
understanding of our valuable cultural diversity.  
 
Missouri Southern’s commitment to the liberal arts is reflected in a comprehensive program 
of general education requirements for all students to ensure that they have a breadth of 
educational experiences which will enable them to develop communication and critical 
thinking skills and to acquire and apply aesthetic, contemporary, civic, international, 
historical, mathematics, scientific, and value-oriented perspectives. 
 
The faculty and staff of Missouri Southern State University emphasize quality teaching and 
learning as the most important attributes of the institution, complemented by scholarly and 
creative expression and dedicated community service.  Community service involves 
responsiveness to the Southwest Missouri region as well as serving as the intellectual, 
creative, and cultural center of the area. 
 
In order to remain loyal to the trust given to the University by the people of the State of 
Missouri, Missouri Southern State University will: 
  

• fulfill its mission and objectives in an honorable and ethical manner;  
 

• periodically review its mission in light of contemporary changes in society and in the 
needs of the people of Missouri;  

 
• continually assess the effectiveness of its programs in order to ensure their quality and 

integrity. 
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MISSION STATEMENT OF THE TEACHER EDUCATION PROGRAM 
 
The Missouri Southern State University Department of Teacher Education faculty and staff are 
dedicated to developing reflective educators for a global society. 
 

VISION STATEMENT 
 
The MSSU Teacher Education faculty and staff are dedicated to developing competent teachers who 
will incorporate into their classrooms a strong foundation of knowledge and pedagogy; a lifelong 
love of teaching and learning; and motivation to improve practice through reflection, self-study, and 
professional development.  It is our goal to assure that all candidates become ethical classroom 
practitioners, cognizant of the need to help all students meet their full learning potential. 
 

PHILOSOPHY STATEMENT 
 
The MSSU Teacher Education faculty and staff realize we live and interact in a diverse and dynamic 
world.  We believe that overall growth and learning is accomplished experientially, through problem 
solving, evaluation, and reflection.  We believe that the school is a diverse, democratic community, 
a microcosm of the larger society, so that the process of collaboration, problem solving, and 
reflection, characterize best practice in education.  A new teacher must possess the knowledge, 
skills, and dispositions to assess problems, devise solutions, test those solutions, and make 
appropriate education decisions to create a cyclical process that continually improves the learning 
environment of every student.   

 
 

CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS 
 

 I.  Conceptual Framework: Teacher as a Reflective Decision Maker 
 

The conceptual framework, “Teacher as a Reflective Decision Maker,” is derived from the mission and 
philosophy of the Missouri Southern Teacher Education Program with the purpose of developing 
reflective educators for a global society.  Successful achievement of the program mission is linked to 
the teacher’s ability to think critically and to formulate decisions related to the multiple roles of 
teaching.  Knowledge, skills, and dispositions that have been gathered from research and reported 
effective practices from learned societies in areas such as: human growth and development; cultural 
diversity and special needs; specialty field content, skills, technology, and methods; global issues and 
current events; Missouri state policies; historical, psychological, social, and philosophical foundations; 
learning theory; school effectiveness research; principles of effective instruction; assessment and 
evaluation; and clinical field experiences are the foundation of the conceptual framework that 
distinguishes the Missouri Southern State University (MSSU) Teacher Education Program.   
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Teacher as a Practitioner.  Skilled decision making is at the heart of effective teaching.  At MSSU five 
areas of decision making have been delineated and include: (1) classroom management, (2) classroom 
culture and climate, (3) lesson design implementation, (4) curriculum development, and (5) student 
outcomes and program evaluations.  The Teacher Education Program through coursework and field 
experiences provides repeated opportunities and experiences that help candidates become adept at 
making effective, appropriate decisions in each of the above areas. 

 
Teacher as Lifelong Learner.  Teachers of this century will be required to teach concepts, skills, and 
generalizations and to perform tasks that do not yet exist.  Future teachers will have to teach this new 
knowledge to students who must live and prosper in a changing global community.  MSSU teacher 
candidates are taught the importance of being lifelong learners in order to further their own preparation 
and knowledge base.  Their role as reflective decision makers helps them to determine which of the 
possibilities for continued growth and development—graduate studies, professional development, 
professional societies-- are appropriate to their goals and ambitions.   
 
Teacher as Researcher.   While the mission for this undergraduate program is not to develop 
researchers, faculty encourage candidates to ask questions and consult current research and theory in 
order to find answers which promote learning in more effective ways.  Candidates are encouraged to 
incorporate the two prongs of research—pure and action—to support their reflective decision making.  
They consult the research to see what it recommends and then they use that information to conduct 
action research to find the best ways to promote optimal student outcomes in their classrooms. This 
element of the conceptual framework operates in tandem with the teacher as practitioner and the 
teacher as lifelong learner elements.   
 
Teacher as Provider of Service.  As teachers begin to gather expertise in one or more areas of teaching, 
they realize the importance of sharing that expertise with peers.  MSSU candidates are informed of the 
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various tasks and basic requirements that are necessary to be contributing members to the education 
profession, their school, and their community.  Forms of professional service that are discussed in 
courses at MSSU include the ability to function as an educational consultant at various levels, as a 
member of school and or community committees, as a provider of staff development programs and in-
service preparation at the building and district level, and as a presenter at conferences. 
 
Teacher as Change Agent.  The administration, faculty, and staff of the Teacher Education Program are 
dedicated to the profession, its refinement, and its ethics. Because teaching is broader than mere 
classroom instruction, MSSU candidates are encouraged to view themselves as active forces for 
educational reform.  Through the study of historical foundations, issues, and current trends in 
education, candidates learn they have a professional responsibility to make a positive impact on 
education and the society in which they live and work.  They are encouraged to advocate for change 
whenever issues and conditions deem it is professionally and ethically important to do so. 
 

 II.  Knowledge, Skills, and Dispositions of the Teacher Education Program 
 

 The conceptual framework for the Teacher Education Program at MSSU is woven through four 
distinct, yet integrated components:  (1) core curriculum requirements, (2) professional knowledge, (3) 
professional skills, and (4) professional dispositions.  Collectively and interdependently, the 
categorical components provide a core of research, content, skills, concepts, mandates, philosophies, 
values, and attitudes that comprise the Teacher Education Program.  This conceptual framework 
derives credibility from research findings and best practice data.  Knowledge of these theoretical and 
practical constructs enables the candidate to think critically and to formulate reflective decisions 
related to the multiple roles of teaching. 

 
The Core Curriculum.  The MSSU Core Curriculum is a coherent liberal arts sequence designed to 
provide relevant content, which challenges students to form higher order interdisciplinary connections 
from a global perspective.  Global, interdisciplinary understanding is vital for communicating with 
people and making informed decisions that impact society and the education profession.  The 
university accepts four intellectual skills as essential for well-educated people: (1) communicating, (2) 
higher-order thinking, (3) valuing, and (4) managing information.  The university accepts seven broad 
areas of knowledge as necessary for well educated people to understand and function effectively in 
today’s complex and changing world:  (1) social and behavioral sciences, (2) humanities and fine arts, 
(3) mathematics, (4) life and physical sciences, (5) international cultural studies, (6) health and 
wellness, and (7) economics.  A description of the core curriculum is included in the current catalog in 
the Academic Affairs section, Baccalaureate Degree Requirements area.  Specific core requirements 
for elementary education, early childhood education, special education, and reading education 
candidates appear in the current catalog in the School of Education section, Teacher Education area. 
 
Professional Knowledge.  The MSSU Teacher Education Program Professional Knowledge base 
supports the conceptual framework and includes:   (1) MSSU Core and Content Knowledge, (2) 
Historical and Social Foundations, (3) Philosophical Foundations, (4) Psychological Foundations, (5) 
Human Growth and Development, (6) Learning Theories, (7) Legal Issues, (8) School Effectiveness 
Research.  The knowledge and understandings obtained through study of these components form the 
foundation for the reflective decision making required of all MSSU candidates.
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Professional Skills.  The MSSU Teacher Education Program Professional Skills component includes: 
(1) Clinical Field Experiences, (2) Principles of Effective Instruction, (3) Classroom Management, (4) 
Lesson Design and Implementation, (5) Curriculum Development (6) Assessment and Evaluation, (7) 
Student Outcomes and Program Evaluation, (8) Specialty Areas/Content, Skills, Technology, and 
Methods Skills.  The skills studied, practiced, and learned during coursework in these specific areas 
equip the candidate with processes, strategies, techniques, approaches, and behaviors to be an effective 
practitioner. 
 
Professional Dispositions.  The MSSU Teacher Education Faculty believes that teacher candidates 
should exhibit certain professional dispositions in order to be effective teachers. Before revising the 
MSSU Teacher Education Program dispositions, the faculty studied the research on teacher 
dispositions, the recommendations from learned societies, and the dispositions of other teacher 
education programs.  The following dispositions were selected and approved by the MSSU Teacher 
Education Faculty: (1) Disposition Toward Self -  ethical, conscientious, responsible, emotionally 
mature; (2) Disposition Toward Others - tolerant, patient, respectful, collegial, empathic; (3) 
Perception of Purpose - passionate about teaching and learning, holistic, reflective; (4) Frame of 
Reference - people oriented, flexible, good-humored. Candidate dispositions are assessed in multiple 
ways throughout the MSSU Teacher Education Program.  These include candidate’s coursework, field 
work, and using formal assessments including--The Assessing Educator Dispositions: A Perceptual 
Psychological Approach (HRI) and the Teacher Dispositions Index (TDI)--and informal--Performance 
Based Teacher Evaluation (PBTE) form, the Student Teaching Mid Term & Final Evaluation form, 
and the (JI) Microteaching Rating Sheet.   
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III.   Teacher Education Program Objectives (MoSTEP) 
 
As additional research occurs regarding best practice, learning theory, learning styles, human growth 
and development, instructional systems, and technology in education, the concept of the teacher is 
continually modified to reflect the advances in teaching and learning. Currently, the eleven (11) 
MoSTEP Quality Indicators and forty-two (42) Performance Indicators provide the foundation for the 
professional education requirements at Missouri Southern State University. These Quality Indicators 
and the Performance Indicators are as follows: 
 
Quality Indicator 1. The pre-service teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) within the context of a global society and creates learning experiences 
that make these aspects of subject matter meaningful for students. 
 

Performance Indicators: The pre-service teacher 
1.2.1.1knows the discipline applicable to the certification area(s); 
1.2.1.2presents the subject matter in multiple ways; 
1.2.1.3uses students’ prior knowledge; 
1.2.1.4engages students in the methods of inquiry used in the discipline; 
1.2.1.5creates interdisciplinary learning. 
 
Quality Indicator 2. The pre-service teacher understands how students learn and develop, and provides 
learning opportunities that support the intellectual, social, and personal development of all students. 

Performance Indicators: The pre-service teacher 
1.2.2.1knows and identifies child/adolescent development; 
1.2.2.2strengthens prior knowledge with new ideas; 
1.2.2.3encourages student responsibility; 
1.2.2.4knows theories of learning. 
 
Quality Indicator 3. The pre-service teacher understands how students differ in their approaches to learning 
and creates instructional opportunities that are adapted to diverse learners. 

Performance Indicators: The pre-service teacher 
1.2.3.1identifies prior experiences, learning styles, strengths, and needs; 
1.2.3.2designs and implements individualized instruction based on prior experience, learning styles, 

strengths and needs; 
1.2.3.3knows when and how to access specialized services to meet students’ needs; 
1.2.3.4connects instruction to students’ prior experiences and family, culture, and community.  
 
Quality Indicator 4. The pre-service teacher recognizes the importance of long-range planning and 
curriculum development and develops, implements, and evaluates curriculum based upon student, district, 
and state performance standards. 

Performance Indicators: The pre-service teacher 
1.2.4.1selects and creates learning experiences that are appropriate for curriculum goals, relevant to 

learners, and based upon principles of effective instruction (e.g., encourages exploration and 
problem solving, building new skills from those previously acquired); 

1.2.4.2creates lessons and activities that recognize individual needs of diverse learners and variations 
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in learning styles and performance; 
1.2.4.3evaluates plans relative to long and short-term goals and adjusts them to meet student needs and 

to enhance learning. 
 
Quality Indicator 5. The pre-service teacher uses a variety of instructional strategies to encourage students’ 
development of critical thinking, problem solving, and performance skills. 

Performance Indicators: The pre-service teacher 
1.2.5.1selects alternative strategies, materials, and technology to achieve multiple instructional 

purposes and to meet student needs; 
1.2.5.2engages students in active learning that promotes the development of critical thinking, problem 

solving, and performance capabilities. 
 

Quality Indicator 6. The pre-service teacher uses an understanding of individual and group motivation and 
behavior to create a learning environment that encourages positive social interaction, active engagement in 
learning, and self-motivation. 

Performance Indicators: The pre-service teacher 
1.2.6.1knows motivation theories and behavior management strategies and techniques; 
1.2.6.2manages time, space, transitions, and activities effectively; 
1.2.6.3engages students in decision making. 
 
Quality Indicator 7. The pre-service teacher models effective verbal, nonverbal, and media communication 
techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

Performance Indicators: The pre-service teacher 
1.2.7.1models effective verbal/non-verbal communication skills; 
1.2.7.2demonstrates sensitivity to cultural, gender, intellectual, and physical ability differences in 

classroom communication and in responses to students’ communications; 
1.2.7.3supports and expands learner expression in speaking, writing, listening, and other media; 
1.2.7.4uses a variety of media communication tools. 
 
Quality Indicator 8. The pre-service teacher understands and uses formal and informal assessment 
strategies to evaluate and ensure the continuous intellectual, social, and physical development of the 
learner. 

Performance Indicators: The pre-service teacher 
1.2.8.1employs a variety of formal and informal assessment techniques (e.g., observation, portfolios of 

student work, teacher-made tests, performance tasks, projects, student self-assessments, authentic 
assessments, and standardized tests) to enhance and monitor her or his knowledge of learning, to 
evaluate student progress and performances, and to modify instructional approaches and learning 
strategies; 

1.2.8.2uses assessment strategies to involve learners in self-assessment activities, to help them become 
aware of their learning behaviors, strengths, needs and progress, and to encourage them to set 
personal goals for learning; 

1.2.8.3evaluates the effect of class activities on both the individual and the class as a whole, collecting 
information through observation of classroom interactions, questions, and analysis of student work; 

1.2.8.4maintains useful records of student work and performances and can communicate student 
progress knowledgeably and responsibly, based on appropriate indicators, to student, parents, and 
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other colleagues. 
 

Quality Indicator 9. The pre-service teacher is a reflective practitioner who continually assesses the effects 
of choice and actions on others. This reflective practitioner actively seeks out opportunities to grow 
professionally and utilizes the assessment and professional growth to generate more learning for more 
students. 

Performance Indicators: The pre-service teacher 
1.2.9.1applies a variety of self-assessment and problem-solving strategies for reflecting on practice, 

their influences on students’ growth and learning, and the complex interactions between them; 
1.2.9.2uses resources available for professional development; 
1.2.9.3practices professional ethical standards. 

 
Quality Indicator 10. The pre-service teacher fosters relationships with school colleagues, parents, and 
educational partners in the larger community to support student learning and well-being. 

Performance Indicators: The pre-service teacher 
1.2.10.1participates in collegial activities designed to make the entire school a productive learning 

environment; 
1.2.10.2talks with and listens to students, is sensitive and responsive to signs of distress, and seeks 

appropriate help as needed to solve students’ problems; 
1.2.10.3seeks opportunities to develop relationships with the parents and guardians of students, and 

seeks to develop cooperative partnerships in support of student learning and well-being; 
1.2.10.4identifies and uses the appropriate school personnel and community resources to help students 

reach their full potential.  
 

Quality Indicator 11. The pre-service teacher understands theories and applications of technology in 
educational settings and has adequate technological skills to create meaningful learning opportunities for 
all students. 

Performance Indicators: The pre-service teacher 
1.2.11.1demonstrates an understanding of instructional technology concepts and operations; 
1.2.11.2plans and designs effective learning environments and experiences supported by informational 

and instructional technology; 
1.2.11.3implements curriculum plans that include methods and strategies for applying informational 

and instructional technology to maximize student learning; 
1.2.11.4uses technological applications to facilitate a variety of effective assessment and evaluation 

strategies; 
1.2.11.5uses technology to enhance personal productivity and professional practice; 
1.2.11.6demonstrates an understanding of the social, ethical, legal, and human issues surrounding the 

use of technology in P-12 schools and supplies that understanding in practice. 
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General Information On Teaching Certifications 
 
 While most programs exceed Missouri certification requirements, each program meets minimum Missouri 
certification requirements set by the Missouri Department of Elementary and Secondary Education 
(DESE).  Programs at MSSU leading to certification are as follows: 
 
Elementary Education (1-6) 
           Special Education CC, LD, MH, BD (K-12)  
           Early Childhood (Birth-Grade 3) 
           TESOL (K-12) 
Middle School Education (5-9) 

Language Arts/English 
Social Studies 
Math 
Science 
Business Education 
Industrial Technology 
Speech/Theatre 

Art Education (K-12)  
Music Education vocal (K-12) 
Music Education instrumental (K-12) 
Music Education vocal/instrumental (K-12)  
Physical Education (K-12)  

French (K-12)  
German (K-12)  
Spanish (K-12)  
Business Education (9-12) 
English Education (9-12) 
Mathematics Education (9-12)  
Social Sciences Education (9-
12) 
Speech and Theatre (9-12) 
Unified Science (9-12) 
Industrial Technology (9-12) 
Biology Education (9-12)  
Chemistry Education (9-12)  
Physics Education (9-12) 
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Sequence Leading To Graduation/Certification 
 
 

 

PROFESSIONAL SEMESTER AND 
 STUDENT TEACHING 

ADMISSION TO 
STUDENT TEACHING 

PROFESSIONAL EDUCATION AND  
SPECIALTY FIELD COURSEWORK 

FORMAL ADMISSION TO THE  
TEACHER EDUCATION PROGRAM 

JUNIOR BLOCK COURSES AND  
JUNIOR INTERNSHIP 

TENTATIVE ADMISSION TO 
THE TEACHER EDUCATION PROGRAM 

CORE CURRICULUM REQUIREMENTS AND  
FOUNDATIONS OF EDUCATION IN A GLOBAL SOCIETY 

GRADUATION AND CERTIFICATION 

ADMISSION AND ACCEPTANCE TO 
MISSOURI SOUTHERN STATE UNIVERSITY 
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Admission to the Teacher Education Program 
 
After the candidate declares a major in teacher education, two levels of admission to the Teacher Education 
Program exist. 
  
The first level is application for tentative formal admission, which may be after the candidate has declared a 
teacher education major and successfully completed 55 semester hours of prescribed course work.  See the 
Department of Teacher Education for application deadlines for fall and spring semester.  
 
Students must have tentative formal admittance before courses can be taken in professional education.  
Courses with an EDUC prefix cannot be taken until the Junior Block (Educ 321, 329, & 423) has been 
completed, except for Educ 100, Educ 280, Educ 302, and 304, which should be taken prior to the Junior 
Block.  Educ 301 must be taken before or concurrently with the Junior Block. Educ 316, Educ 323, Educ 
342, Educ 348, Educ 422, and Educ 430 may be taken concurrently with the Junior Block classes.  
 
Qualifications for tentative formal admission include the following: 
 
1. Submit a completed application that is signed by the candidate’s adviser. 
 
2. Have a cumulative GPA of 2.75 in all course work.  All candidates in education must maintain a 
 cumulative GPA of 2.5 in their teaching areas, e.g., art, mathematics, elementary education, etc. 
 
3. Pass all sections of the Missouri C-Base Test with a minimum score of 235. (This test is not 
 required of post baccalaureates.) 
 
4. Have a composite ACT enhanced score of 20 or a SAT I (VM) of 1410. 
 
5. Completion of the Human Relations Incident (HRI) form. 
 
6. Applicants who have been convicted of a misdemeanor or felony, including a suspended  
 imposition of sentence (SIS) must identify themselves by so indicating on the application  
 for admission form.  Upon identification the candidate will need to make certain  
 documents and information available to the Admissions and Retention Committee of the Teacher  
 Education Program, i.e., conviction status, probation information, recommendations from court and 
  public officials associated with the conviction.  This process must be repeated when application is 
  made for student teaching.  There is a process that must be followed before consideration is given 

for certification in the State of Missouri.  Failure to identify oneself will cause the candidate to be  
immediately removed from the program.   

 
7. Submit a faculty recommendation form completed by an MSSU faculty member. 
 
 When candidates attain these qualifications, they will receive tentative formal admission to the 
 Teacher Education Program and subsequent notification. 
 
The second level is formal admission, which is granted after the candidate successfully completes the eight 
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credit hour Junior Block:  Educ 321, Microteaching; Educ 329, Pedagogical Theory, Methods, and Practices; 
and Educ 423, Classroom Management.  The candidate must be recommended by the instructors of these 
courses.  The candidate must maintain a cumulative GPA of 2.75.  If at any point in the program a 
candidate’s GPA drops below accepted levels, the candidate will be dismissed from the teacher education 
program. 
 
Grades below a “C” in professional education courses will not be accepted for the degree requirements in 
teacher education.  Candidates seeking certification in elementary education, middle school education, 
secondary education, special education, and early childhood education must have a grade of “C” or better in 
each of the courses in these certification areas. 
 
The following list are courses at MSSU that must have a grade no lower than a “C”.  The Department of 
Elementary and Secondary Education (DESE) classifies these courses under professional requirements as 
foundations of teaching, teaching methods, elementary school courses, and clinical experiences.  (Effective 
7/99; Revised 11/05) 
 
ALL “Educ” prefix classes 
 
For All BSE Degrees: 9-12 Secondary, K-12 Areas, 5-9 Middle School, & 1-6 Elementary  
(and all endorsement areas-Birth-3, TESOL, Special Ed, & Reading): 
EDUC 280 Foundations of Education in a Global Society 
EDUC 301, Computer Software in Education 
EDUC 302, Exceptional Child 
EDUC 304, Exceptional Student 
EDUC 321, Microteaching 
EDUC 329, Pedagogy, Theories, Methods, & Practices 
EDUC 423, Classroom Management 
EDUC 422, Content Area Literacy/Secondary 
EDUC 402, Foundations of Education 
EDUC 432, Critical Issues ion Education 
EDUC 412 Middle School Organization, Philosophy, and Curriculum 
EDUC 413, Methods of Teaching Students in Middle Grades 
EDUC 332, 333, 334, 335, 336, 337, 338, 339, 340, 345- Methods of Teaching in Areas of Certification  
 
Also Psychology classes: 
PSY 100, General Psychology 
PSY 300, Child Psychology 
PSY 301, Adolescent Psychology 
PSY 305, Development Psychology 
PSY 310, Educational Psychology 
PSY 412, Measurement and Evaluation 
 
For 1-6 Elementary Education Majors only: 
All of the above courses; All other EDUC classes; and the following: 
GEOG 211, Regions and Nations (or equivalent) 
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ECON 180, American Economics (or equivalent) 
MATH 119, (111- prior to F’02), Math for Elementary Teachers I 
MATH 120, Math for Elementary Teachers II 
ENG     325, Children’s Literature 
ART     220, Art in Elementary School 
MUS    332, Music in Elementary School 
KINE   311, P.E. in the Elementary 
KINE   370, School Health 

 
For Birth-3 Early Childhood Education- all of the above for elementary education and EDUC 316, 318, 319, 
323, and 408. 
 
For Special Education  (all areas)- all the above for elementary education and EDUC 348, 403, 404, 405, 
410, 420, 430, 446, and 474. 
 
For Reading- all of the above for elementary education and EDUC 420, 430, 471, 474 and ENG 330. 
 
For TESOL- all of the above for elementary education and EDUC 301, 380, 381, 422, 480, 481, and 482. 
 
Candidates qualifying for formal admission to the program will be notified in writing.  The date of formal 
admission will be entered on the candidate’s record by the Registrar.  Candidates who have not met the 
criteria will also be notified and corrective measures suggested. 
 
Graduation Requirements 
 
In order to graduate from the Teacher Education Program, the candidate must successfully complete the 
following exit requirements, in addition to all other academic requirements of the University.  Candidates 
must apply for graduation and certification to teach.  A mandatory meeting is held at the beginning of the 
preceding semester for all candidates who are planning to graduate and student teach in the following 
semester.  At this meeting the Director of Clinical Field Experiences will explain the process and procedure 
to follow in order to student teach and file for graduation. 
 
1. Demonstrate mastery of pedagogical knowledge and skills included in the 11 standards which are 

required of all teacher education students. 
 
2. Submit a portfolio of the candidate’s work in the teacher education program for faculty 

assessment. 
 
3. Have a cumulative GPA of 2.75 or higher. 
 
4. Have a cumulative GPA of 2.5 or higher in the teaching specialty area. 
 
5. Pass the Teaching Specialty Exam, currently the ETS PRAXIS II Series. 
 
6. Successfully complete student teaching requirements. 
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7. Complete the exit interview. 
 
8. Clear the state required background check. 
 
9. Be eligible for current Missouri teacher certification. 

 
Qualifying scores for PRAXIS II are based on different scales. 
 Art:  Content Knowledge       153 
 Biology:  Content Knowledge       150 
 Business Education        590 
 Chemistry:  Content Knowledge      152 
 Elementary Education:  Curriculum, Instruction, & Assessment        164 
 English Language, Literature, & Composition:  Content Knowledge 158 
 Industrial Technology Education      570 
 Mathematics:  Content Knowledge      137 
 MS English-Lang Arts: Content      163 
 MS Mathematics: Content Knowledge     158 
 MS Science: Content Knowledge      149 
 MS Social Studies: Content Knowledge     154 
 Music Education:  Content Knowledge     151 
 Physical Education:  Content Knowledge     153 
 Physics:  Content Knowledge       141 
 Principles of Learning and Teaching, Grades 5-9    160 
 Social Studies:  Content Knowledge      152 
 French: Content Knowledge       161 
 German: Content Knowledge       161 
 Spanish:  Content Knowledge       158 
 Speech Communication       530 

    
 
FIELD EXPERIENCES AND CLINICAL PRACTICES 
  
The MSSU Teacher Education Program provides multiple field-based experiences and clinical experiences 
for candidates beginning in the sophomore year and culminating with the student teaching experience in the 
senior year. The existing clinical experiences component design correlates with several important factors in 
both the philosophy and practice of the Missouri Department of Elementary and Secondary Education 
(DESE), with current research, and with current practice in a majority of the public schools within the 
MSSU service area.  Clinical field experiences provide candidates with practical knowledge of the research 
related to teacher and school effects that provides congruence between desired teaching behaviors, student 
achievement, and the use of the Performance Based Teacher Evaluation (PBTE) system adopted by DESE.   
 
DEFINTIONS OF SITE BASED EXPERIENCES 
 

A. Field Based Experience:  A structured experience that consists of one to 30 clock hours 
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conducted at a school site.  The experience may be an integral part of a support course, a methods 
course, or another professional course.   

B. Clinical Experience:  A structured experience that consists of a combination of classroom and on-
site field experiences.  By policy, the number of clock hours of on-site experience is equivalent to 
one hour of classroom experience on campus.  EDUC 329 (Pedagogical Theory, Methods, and 
Practices) is an example of this type of experience.  Clinical experiences extend on-campus 
experiences.  Carefully structured activities in a classroom environment give the candidate an 
opportunity to operationalize what he or she is learning in the campus classes.  The campus class 
activities provide for a debriefing of what the candidate experiences in the school classroom and 
for structuring new activities that will be used in the classroom. 

C.  Practicum Experience:  A structured field experience that consists of 32 to 96 clock hours (there 
must be 32 clock hours for every credit hour) at an approved site, e.g., Child Development 
Center, State Center, or public school.  EDUC 319 (Practicum I in Early Childhood Education), 
EDUC 408 (Assessment in Early Childhood), and EDUC 446 (Practicum in Special Education) 
are examples of this type of experience. 

D. Student Teaching:  An extended field experience in terms of both time and assignments.  The 
student teaching experience is a multi-week experience, but in some instances, a candidate may 
be required to student teach beyond the initially prescribed minimum. EDUC 442 (Student 
Teaching- Elementary), EDUC 444 (Student Teaching- Special Education), EDUC 452 (Student 
Teaching- Middle School), EDUC 462 (Student Teaching- Secondary), and EDUC 464 (Student 
Teaching P-12) are examples of this type of experience. 

 
PRACTICUM REQUIREMENTS IN SPECIAL EDUCATION 

 
The practicum in special education consists of 96 clock hours, the majority of which are spent in direct 
student contact within the public schools.  In addition to the direct contact hours with students, campus 
meetings are held once a month that allow candidates to compare students, teaching styles, and reactions to 
material covered in the methods courses before practicum placement.  Cooperating teachers receive 
preparation relative to the evaluation of the practicum candidate.  Each practicum candidate is visited five 
times during placement (at least one time for every 20 hours of service.) 
 
Admission to Student Teaching 
After completion of Educ 329, Pedagogical Theory, Methods, and Practices, but before the professional 
semester, candidates in early childhood education, elementary education, middle school education, and 
special education take approximately 26 or more hours of work in professional education and in a teaching 
specialty.  During this time, the candidate must maintain a cumulative GPA of 2.75 or better and a GPA of 
2.5 or better in the teaching specialty.  The candidate must earn a “C” or better in all professional education 
courses and must retake courses in which a grade lower than “C” is earned.  The candidate is expected to 
maintain those personal and professional requirements that were met as part of the admission requirements 
to teacher education.  Requirements that must be met prior to admission to student teaching are:  
 
1. Be fully admitted to the teacher education program. 
 
2. Have a cumulative GPA of 2.75. 
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3. Have all previous course work completed at the time of student teaching. 
 
4. Have a completed application for student teaching on file at least one semester prior to the 
 student teaching semester. 
 
5. Have a grade of “C” or better in each professional education course. 
 
6. Have an approved typewritten autobiography on file.  The autobiography must consist of two or 
 more paragraphs. 
 
7. Completed required portfolio artifacts and reflections. 
 
The student teaching program is designed for candidates who have met all of the requirements for student 
teaching at Missouri Southern State University.   
 
Attendance is required at a student teaching orientation the semester prior to student teaching.  This 
orientation is held the second week of the semester.  Attendance is also required at student teaching 
seminars.  These seminars are held during the student teaching semester. 
 
 
STUDENT TEACHING PREREQUISITES AND REQUIREMENTS 
 
A. All teacher education candidates must have all of their core curriculum courses, teaching specialty  
 courses, and professional education courses completed before they will be permitted to student 
  teach. 
B. When the application for admission to student teaching is filed, a candidate should have nothing  left  
 to take on his or her program but courses in the professional semester.  All other requirements for  
 admission into student teaching must be met. 
C. Candidates must formally apply in order to be accepted for student teaching.  
 Applications are distributed at a meeting directed by the Director of Clinical Field Experiences.  A  
 notice of this meeting is posted.  The application process should be initiated during the first four- 
 week period of the semester preceding the student’s final semester.  LATE APPLICATIONS  
 FOR STUDENT TEACHING SHALL NOT BE ACCEPTED.   Advisors must support this policy  
 because (1) the placement process for student teaching assignments in the schools is highly  
 competitive; (2) MSSU is expected by the schools to present all requests for student teaching in a  
 timely fashion (i.e., early), and (3) responsible public school officials wish to assign all candidates  
 to their placements at the same time. 
D. Before the classroom duties can begin, all required course work must be completed. 
 The student teacher is not permitted to take night courses, correspondence courses, or any types of  
 course work during student teaching.  Full or part-time employment by the student teacher is  
 strongly discouraged.  Faculty advisors should warn candidates that 50-70 hour workweeks during  

student teaching are typical, with additional hours often required to achieve a successful experience.  
When all requirements are met, the student teacher is assigned to an appropriate school setting. 
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E.   Student Teaching Course Requirements by Teaching Certification 
 1. Elementary Education: EDUC 442  
     12 weeks  
 2. Early Childhood Education:  EDUC 442  
     6 weeks (pre-K to K) and 6 weeks (Grades 1-3)  
 3. Special Education:  EDUC 444  
     6 weeks elementary and 6 weeks secondary 
 4. Middle School Education:  EDUC 452  

12 weeks (Each area of certification  in the middle level education at  
MSSU requires a student teaching experience for that area of 6  
weeks.) 

 5. Secondary Education:  EDUC 462  
     12 weeks (in subject area) 
 6. K-12 Education:  EDUC 464  
     6 weeks elementary and 6 weeks secondary 
   
F. Candidates who transfer from other institutions must complete 30 of their last 36 hours in  
 residence at MSSU. Those who have completed the bachelor’s degree, but who have not completed  
 the student teaching component of their program, must have met the teacher education  
 requirements of the institution from which they came and they must be in good standing from the  
 degree granting institutions. 
 
G. Candidates who transfer during the senior year and those who have completed bachelor’s degrees at 
 other institutions, but who have not completed the student teaching requirement, must meet the 
 MSSU graduation requirements and must complete the professional semester and other courses 
 required by the Teacher Education Department at MSSU. 

 
CANDIDATE CONDUCT AND DISPOSITIONS 
 
Teacher Education candidates are subject to the policies set forth in the student conduct and student discipline 
sections of the MSSU Student Handbook, MSSU Teacher Education Standards of Professional Conduct, 
National Council for the Accreditation of Teacher Education (NCATE), and Missouri Department of Elementary 
and Secondary Education (DESE).  
 
Candidate conduct in the Teacher Education Program takes on a more serious mien because of the role the 
teacher must play in the schools and society.  Dishonesty and cheating, for example, are behaviors that are never 
tolerated.  Candidates who engage in such behaviors will be subject to the defined protocol for disciplinary 
action. 
 
The Admissions and Retention Committee acts in an advisory capacity on disciplinary matters involving Teacher 
Education candidates.  The committee reviews recommendations and concerns of the faculty regarding candidate 
conduct and misconduct.  The Admissions and Retention Committee disciplinary procedures are outlined in the 
Standards of Professional Conduct Form (Purpose & Procedure for Use).  
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PROFESSIONAL DISPOSITIONS  
 
The MSSU Teacher Education Faculty believes that teacher candidates should exhibit certain professional 
dispositions in order to be effective teachers. The adopted dispositions for MSSU Teacher Education 
candidates are as follows: 
 
Disposition Toward Self  
Disposition Toward Others  
Perception of Purpose  
Frame of Reference 
 
Assessment of Candidate Dispositions 
 
Assessing Educator Dispositions: A Perceptual Psychological Approach (Wasicsko, 2004) and the Teacher 
Disposition Index (Schulte et al., 2004) were approved to assess teacher candidate dispositions by Teacher 
Education Faculty on March 10, 2005,and May 4, 2005, respectively.  The two measurements were 
approved by Committee 1 on September 28, 2005.  Committee 1 approved the MSSU Assessment of 
Dispositions Proposal on February 21, 2006. 
 
The HRI calls for students to read an incident and respond in written form to a series of questions.  The 
questions are purposely designed to elicit candidate information, meaning their personal disposition.  
Another footnote, our four areas of candidate dispositions is reflected in the Perceptual Rating Scale.  
Meaning, our dispositions, the Human Relations Incident, and the HRI are grouped and in complete 
alignment with one another.  
 
Additionally, the Teacher Disposition Index (TDI), a self-assessment instrument, will be utilized to provide 
additional disposition data.  By completing the TDI early in your pre-service program and at several 
checkpoints over the course of preparation, candidates become increasingly aware of the dispositions of 
effective teachers and may be able to apply, observe, and reflect on these dispositions throughout the teacher 
preparation process.  In addition the TDI offers the opportunity for early self-assessment to help teacher 
candidates determine if teaching is an appropriate professional fit.   
Another advantage to using the TDI in addition to the HRI is that the TDI has been aligned with INTASC 
principles.  An acceptable degree of reliability and validity has been established for the TDI. 
 
Student Appeal Process 
 
A teacher education candidate who wishes to appeal an action taken against him or her as a result of a  
disciplinary measure should complete the following steps as appropriate: 
1. If the disciplinary measure was administered by an instructor, the candidate should first discuss the  
 matter with the Teacher Education Department Head. 
2. If the grievance cannot be addressed by the Teacher Education Department Head or if the  
 candidate is not satisfied, the candidate should grieve to the Admissions and Retention 

Committee of the School of Education. 
3. If the candidate or the Admissions and Retention Committee feels that the grievance has not been  
 resolved or cannot be resolved between them, the candidate should make arrangements to appear  
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 before the Dean of the School of Education to appeal or grieve whatever action was taken toward  
 the candidate. 
4. If the candidate feels that the action of the Dean of the School of Education was unjust or  
 unwarranted, he or she may appeal the action through channels established by the University and  
 set forth in the MSSU Policy Manual. 
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STANDARDS OF PROFESSIONAL CONDUCT 
FOR CANDIDATES AT  

MISSOURI SOUTHERN STATE UNIVERSITY 
 

PREAMBLE  
 
The Missouri Southern State University (MSSU) Teacher Education Program is preparation for a noble 
calling which has special standards of professional conduct. 
Welcome to our candidates who are preparing to become teachers of young children and young adults.  You are 
participating in one of the most exciting and challenging programs at Missouri Southern State University.  In the 
MSSU Teacher Education Program, you will encounter the challenge of high academic and professional goals, 
while also preparing yourself to participate in one of our most noble callings _ educating the children and youth 
of our world.  With these challenges come responsibilities.  You will not only help your students develop their 
knowledge and skills, you will serve as a model of professionalism and citizenship.  Therefore, as teachers, you 
must understand and be prepared to uphold special standards of conduct. 
 
The MSSU Teacher Education Program is entered voluntarily; therefore, it is expected that candidates 
will uphold the Program’s special standards of professional conduct. 
Candidates enter the MSSU Teacher Education Program voluntarily, with the goal of servicing the public good 
by assisting all students to meet their learning potentials.  Our responsibility is to assure, throughout your 
preparation and as you begin your teaching career, that you, as a teacher education candidate, are of good 
character and are dedicated to the best interests of your students.  Therefore, before you enter this Program, we 
must both agree to uphold the special standards for candidates outlined below. 
 

STANDARDS OF PROFESSIONAL CONDUCT 
 
I.  Standards in Contexts Where Candidates Perform: 
 

A.  Missouri Southern State University and the State of Missouri 
Entrance to the MSSU Teacher Education Program is limited to enrolled Candidates in good 
standing at Missouri Southern State University who have met prescribed Program entrance 
criteria.  In addition, candidates must uphold regulations governing pre-service teacher training 
as prescribed by the MSSU Teacher Education Program, Missouri Southern State University, 
National Council for the Accreditation of Teacher Education (NCATE), and Missouri 
Department of Elementary and Secondary Education (DESE) 
 

B.  Missouri Southern State University and K-12 Schools 
When participating either as observers in in-service teachers’ classrooms or as student teaching 
candidates under the direction of in-service teachers in a school environment away from MSSU, 
candidates will accept additional responsibilities and, occasionally, constraints on their behavior 
and grooming.  As participants in classrooms away from the university, candidates accept the 
responsibilities and code of professional conduct of that institution, as well as those of Missouri 
Southern State University.  Should these responsibilities seem to conflict, the situation is to be 
discussed with the Director of Clinical Field Experiences and/or his or her designated 
representative. 
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II.  Standards in Commitment and Disposition of Candidates: 
 

A.  Basic Communication Skills 
  Candidates must provide sufficient evidence that they have achieved competence in the areas of 

the language arts (reading, writing, speaking, listening, viewing, and visually representing), in 
order to profit from their training in teacher education. 

 
B.  Academic Honesty 

As educators and professionals, it is expected that candidates assume their responsibilities and 
complete their work independently.  Candidates whose actions reflect academic honesty are 
moving toward meeting these expectations.  Academic dishonesty will not be tolerated, nor will 
it go unchallenged.  Academic dishonesty includes, but is not limited to, the use or appropriation 
of ideas, materials, and text produced by others as one’s own (i.e., plagiarism), cheating on 
examinations, and showing favoritism to students (during practicums, field experiences, and 
student teaching assignments). 

 
C.  Attitude Toward Study 

The candidate’s attitude toward study should reflect a love for learning.  Behavior should reflect 
an intrinsic interest in learning the curriculum necessary for success as a teaching professional, 
not merely efforts that result in a desired grade or credential.  Evidence of this should include, 
but not be limited to: 

- regular class attendance. 
- active class participation. 
- conscientious class preparation. 
- punctual assignment completion. 

 
III.  Standards in Professional Excellence 
 

A.  Freedom of Expression 
Education relies on the free exchange of ideas and information.  For that exchange to take place 
effectively, there must be respect, trust, and courtesy on all sides.  Candidates must respect the 
rights of all participants to express their own opinions and views. Candidates are not prevented 
from challenging those opinions and views, but they must do so in a civil manner, avoiding 
personal attacks on those who disagree. Remarks that fail to reflect respect for other individuals 
will not be tolerated, nor will they go unchallenged. 

 
B.  Spirit of Collaboration 

Candidates are expected to develop a collaborative spirit: 
- as they pursue MSSU Teacher Education Program goals. 
- as they perform in future workplace relations. 
 

C.  Professional Vision 
Through reflection, candidates are expected to envision themselves as teachers.  They must be 
able to synthesize their academic learning experiences as effective teachers.  Accomplishment of 
this will be exemplified by: 

- personal and professional growth. 
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- an acceptance of the uniqueness of diverse groups and/or 
   individuals. 
- a disposition toward a holistic and global society. 
 

IV.  Summation - Standards of Professional Conduct 
In conclusion, the MSSU Teacher Education Program must re-emphasize its responsibility to assure, 
throughout teacher training, that candidates are of good character and are dedicated to uphold the 
standards of professional conduct established in Standard I - Contexts in Performance, Standard II - 
Commitment and Disposition, and Standard III - Professional Excellence.  The MSSU Teacher 
Education Program Standards are designed to effectively guide candidates into society’s most time-
honored profession--preparing the next generation for the future. 
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MSSU DEPARTMENT OF TEACHER EDUCATION 
STANDARDS OF PROFESSIONAL CONDUCT FORM  

PURPOSE & PROCEDURE FOR USE 
Purpose: The purpose of the Standards of Professional Conduct Form is to provide an intervention procedure to 
address faculty concerns regarding candidates in the MSSU Teacher Education Program.  The main objective 
is to make the best decision regarding the candidate concern(s) taking into consideration the candidate, the 
MSSU Teacher Education Program, the candidate=s future students, and the teaching profession.  Such 
intervention seeks to keep promising candidates within the program. 
  

Note: If a concern is immediate or severe, the candidate associated with the act may be referred directly to 
the Admission and Retention Committee and/or be dealt with by the most appropriate authority.  In that 
case, the SPCF is not necessary.  

 
Procedure: 
Any related documentation should support the use of this form, and may include absences, tardies, and 
anecdotal information which support the concern. 
Step One: 

Faculty member discusses concern(s) with candidate. 
 

Step Two: 
If the concern(s) persists, faculty member details the concern(s) on the Standards of Professional 
Conduct Form available in the office of the Teacher Education Department Head. 
 

Step Three: 
Faculty member submits the form to the Teacher Education Department Head to be filed.  In the case of 
a secondary or K-12 concern, a copy should be filed with the content area department head. 
 

Step Four: 
If two or more forms are received by the Department Head regarding a candidate, the Department Head 
will call a meeting of the faculty members submitting concerns, who jointly will seek to intercede and 
resolve the matter. 
 

Step Five: 
Following are possible results of steps one through four: 
A. The candidate concern is addressed, a plan is formulated to remediate the concern, the concern is 

corrected, and the candidate continues in the Teacher Education Program. 
B. The candidate concern is addressed, but the concern proves to be one that cannot be remediated; 

therefore, the candidate is referred to the Student Support Office to consider other professional 
opportunities. 

C. The candidate concern is addressed, but the concern is so critical or grave that the candidate is 
immediately called before Admission and Retention Committee, where dismissal from the 
Teacher Education Program will be recommended by the Department Head. 

D. The candidate of concern may choose to have a faculty member receive documentation emerging 
from steps one through four.  The faculty member will be invited to speak on behalf of the 
candidate at all Admission and Retention Committee meetings where the candidate concern is 
an agenda item. 

E.  Should a candidate disagree with the concerns identified on the SPCF, the candidate can submit 
a written description of his or her points of disagreement to the Department Head of Teacher 
Education. 
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99-10-03 

MISSOURI SOUTHERN STATE UNIVERSITY 
DEPARTMENT OF TEACHER EDUCATION 
Standards of Professional Conduct Form  

 
To:   Teacher Education Department Chair Date:  ___________            Semester:  _____________ 

Candidate : ______________________________________________            SSN: ______-____-______ 

Certification Level:  Elementary ____    Middle School ____    Secondary/K-12 _____   Content Area ___________  

Course:  _______________________    _____________________________________________________ 

                       Number          Name               

    X     Areas of Concern    Standards     Comments 
 
 

 
1.   Professional Disposition 
 
 

 
PC: I.B, II.B, 
II.C, III.A, 
III.B, III.C 

 
 
 
 

 
 

 
2.   Grooming 
        (hygiene and attire) 
 

 
PC:  I.B 

 
 

 
 

 
3.   Oral Communication/ 
      Spoken Grammar 
 

 
PC: I.B, II.A, 
II.C 
MS: 7.1 

 
 

 
 

 
4.  Written Communication 
 
 

 
PC: I.B, II.A, 
II.B, II.C 
MS: 7.1 

 
 

 
 

 
5.   Professional Conduct 
        (in-class and/or while 
participating in college-sanctioned 
functions) 
 

 

PC: I.A, I.B, 
III.B, III.C 

 
 

 
 

 
6.  Absences & Tardies 
 
 

 
PC: I.A, I.B, 
II.C, III.C 
 

 
 

 
 

 
7.  Late Assignments/ 
      Unpreparedness 
 

 
PC: I.A, I.B, 
II.C, III.C  

 
 

 
 

 
8.   Dishonesty 
 
 

 
PC: I.A, I.B, 
II.B, II.C, 
III.C 

 
 

 
 

 
9.   Other 
 
 

 
 

 
 

Note: PC (Professional Competencies), MS (MOSTEP) 

Outcome of conference:   
_________________________________________________________________ 
 
 
Faculty signature indicates a conference occurred with this candidate regarding the concerns. 
Candidate signature indicates that the candidate has reviewed the form.  Signature does not imply agreement. 

 
_______________________________________    ______________      _____________________________________    ______________ 

Faculty Signature                          Date                                    Candidate Signature                   Date 
White Copy: Teacher Education Department Head; Yellow Copy: Instructor; Pink Copy: Candidate; Photocopy Original: Content Area Department 
Head 
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STUDENT ORGANIZATIONS 
 
The teacher education faculty strongly believes that participation in professional organizations is a vital part of 
establishing and maintaining professional stature; however, membership in student education organizations is 
not a degree or certification requirement. Candidates enrolled in the Missouri Southern State University teacher 
preparation program have access to a variety of organizations, including student membership in professional 
societies.  The student organizations at Missouri Southern State University in the Teacher Education Department 
include the following:   
 
   1. Collegiate Middle Level Association 

Collegiate Middle Level Association (CMLA) is an organization for MSSU students seeking a 
Middle School teaching certificate.  The purpose of this organization is to provide support and 
encouragement for students in middle level education, and to provide members information 
about current middle level employment opportunities.  In addition, CMLA informs members of 
progress and activities’ at national, state, and regional levels via newsletters, information 
technology, and other sources of communication. 
 

  2. International Reading Association Student Council MSSU   
   International Reading Association Student Council is the organization for all educators who 

love books and dream of world-wide literacy.  Council members have opportunities to attend 
three meetings each semester where they will participate in various traditional events, attend 
conferences, and participate in community service projects.  For membership information, 
please see the MSSU IRA Student Council advisor. 

 
  3. Kappa Delta Pi 

Kappa Delta Pi is the premier organization for the professional educator.  Kappa Delta Pi is an 
international honor society open to professional teachers as well as students.  Membership is by 
invitation from the local chapter, and is based upon high academic achievement, commitment 
to education as a career, and a positive professional attitude.  Among the minimum 
requirements for student membership in Kappa Delta Pi is the admission of the applicant into 
the Teacher Education Program, faculty recommendation, and an overall G.P.A. of 3.5. 

  4. Student Council For Exceptional Children 
The Council for Exceptional Children is a national non-profit organization founded in 1922 for 
the purpose of securing quality education for all exceptional children.  Candidates are eligible 
for membership in Student CEC (SCEC) and the various divisions of CEC devoted to specific 
interest such as mental retardation, gifted and talented, and technology and media.  Those 
interested in CEC membership are urged to attend one of the advertised meetings or contact a 
special education faculty member.  

  5. Student - (Missouri) National Education Association  
S-(M)NEA is the student organization affiliated with the National Education Association, the 
largest professional teachers organization, representing 2.7 million educators.  Student 
Missouri National Education Association supports education and encourages high professional 
standards at all levels.  Membership provides: (1) professional development opportunities, (2) 
national and state conferences, (3) networking opportunities, (4) financial services such as 
credit cards and travel discounts, and (5) $2 million liability insurance.  Membership in S-
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(M)NEA is open to anyone interested in education.  S-(M)NEA offers student discounts, first 
year teaching discounts, and a dues rebate after becoming a teacher. 

  6. Student Missouri State Teachers Association 
The student chapter for the Missouri State Teachers Association is open to those preparing to teach 
at all levels of K-12 education.  Student memberships are available to the state and campus 
organization, and application forms may be obtained from chapter sponsors. 

  7. Teaching Elementary Aged Children (TEACH) 
TEACH is an organization for MSSU students seeking Early Childhood, Elementary 
Education, and/or Middle School teaching certification.  The purpose of this organization is to 
provide support and encouragement for students seeking PK- Grade 8 certification.  Through 
hands-on activities and guest speakers, members are kept informed of issues facing PK- Grade 
8 educators. 

  8. Technology In Education Club (TIE) 
The Technology Club provides opportunities for candidates to learn more about technology 
applications in education.  Club members share information about software, hardware, and 
procedures that enhance teaching, learning, and research.  Club members have access to the 
campus network, to the Missouri Research and Education Network (MORENET), to Internet, 
and the World Wide Web.  They study ways to utilize classroom technology, and review 
periodicals and journals, which illustrate effective uses of technology in education. 

  9. World Issues For Study By Educators (W.I.S.E.) 
The objectives of W.I.S.E. are to provide opportunities for the development of a global 
conscience on the part of the educators of the 21st century.  Opportunities to further advance 
knowledge of world issues and cultures will be provided by comparative education 
experiences; study of world issues affecting an educated citizenry in an interdependent world; 
and identification of strengths, contributions, and special needs of diverse groups of peoples.   

 


